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Tudor CE Primary School
‘Live to learn and learn to live in fullness of life’.

November 2023.
Date of next review November 2024

Tudor CE Primary School-Special Educational Needs and Disability (SEND) Policy

This SEND policy is written to comply with the statutory requirement laid out in the SEND Code of Practice 0-25 (September 2014).  It has been written with reference to the following documents:

· Equality Act 2010: advice for schools DfE Feb 2013
· SEND Code of Practice 0 – 25 (September 2014)
· Schools SEN Information Report Regulations (2014) 
· Statutory Guidance on Supporting pupils at school with medical conditions (April 2014)
· Safeguarding Policy
· Accessibility Plan
· Teachers Standards (2012)

Our school policies are interlinked- this policy relates particularly closely to our policies about behaviour, anti-bullying, curriculum, assertive mentoring and continence.

The SEND team at Tudor CE Primary

SENCO:
Mrs Kylie Rowley- please contact the school office on 01787 372005 to make an appointment. 

Family Support Practitioner
Mrs Jackie Dew- Mrs Dew works closely with the Senior Management Team, SENCO and outside agencies to support all our families.  Please contact the school office on 01787 372005 to make an appointment.

Our Vision for Children with SEND

Tudor CE Primary School is an inclusive school; we believe that all children should receive an education which is appropriate for their stage of learning and physical needs.  At Tudor we believe in the importance of including all our children in every aspect of school life.  We are all part of the same community of learners and we aim to ensure all children are able to access the learning opportunities available to them.  This does not mean that we treat all children the same, we will respond to the needs of each child on an individual basis; we support each child according to their own needs and experiences of life.  

Every teacher in our school is a teacher of every child in their class, including those with SEND.


Aims

We have high expectations for all pupils; those with SEND and those without. We believe that our pupils should have the highest aspirations for their future lives.  Our provision is focussed on the planned outcomes for each child. These outcomes are shared regularly. In order to provide a broad and balanced curriculum we follow the National Curriculum and the Special Educational Needs Code of Practice.

Objectives

We aim to identify the needs of pupils as early as possible. We do this by discussing needs with parents, health and care services and Early Years settings prior to the child’s entry to school. At the end of a child’s time at Tudor CE Primary School, we will liaise with their new setting about any needs we have identified.

We aim to monitor the progress of all pupils to support the identification of pupils with SEN.  If children are identified with SEN their progress will be monitored by both class teachers and the SENCO, ensuring that they will reach their full potential.

We aim to make appropriate provision for children with SEN to ensure that they have full access to the National Curriculum.  We will seek to overcome barriers to learning by identifying these and discussing support during regular pupil progress meetings between head teacher, class teacher and SENCO. 

We aim to work effectively with outside agencies when we need additional provision to support the needs of the pupil.  We will ask them to work with pupils, parents and teachers as appropriate.  These agencies include Educational Psychology, Speech and Language Therapists and Child and Adolescent Mental Health Services. 

We aim to work within the guidance on the SEND Code of Practice 2014.


Identifying Special Educational Needs

The Special Educational Needs Code of Practice (2014) states the following:6.17 Class and subject teachers, supported by the senior leadership team, should make regular assessments of progress for all pupils. These should seek to identify pupils making less than expected progress given their age and individual circumstances. This can be characterised by progress which:
• is significantly slower than that of their peers starting from the same baseline
• fails to match or better the child’s previous rate of progress
• fails to close the attainment gap between the child and their peers
• widens the attainment gap
6.18 It can include progress in areas other than attainment. 
6.21 Persistent disruptive or withdrawn behaviours do not necessarily mean that a child or young person has SEN. Where there are concerns, there should be an assessment to determine whether there are any causal factors such as undiagnosed learning difficulties, difficulties with communication or mental health issues. 
6.23 Slow progress and low attainment do not necessarily mean that a child has SEN and should not automatically lead to a pupil being recorded as having SEN. 
6.24 Identifying and assessing SEN for children or young people whose first language is not English requires particular care. Schools should look carefully at all aspects of a child or young person’s performance in different areas of learning and development or subjects to establish whether lack of progress is due to limitations in their command of English or if it arises from SEN or a disability. Difficulties related solely to limitations in English as an additional language are not SEN.







n6.17 Class and subject teachers, supported by the senior leadership team, should make regular assessments of progress for all pupils. These should seek to identify pupils making less than expected progress given their age and individual circumstances. This can be characterised by progress which:
• is significantly slower than that of their peers starting from the same baseline
• fails to match or better the child’s previous rate of progress
• fails to close the attainment gap between the child and their peers
• widens the attainment gap
6.18 It can include progress in areas other than attainment – for instance where a pupil needs to make additional progress with wider development or social needs in order to make a successful transition to adult life.
6.19 The first response to such progress should be high quality teaching targeted at their areas of weakness. Where progress continues to be less than expected the class or subject teacher, working with the SENCO, should assess whether the child has SEN. While informally gathering evidence (including the views of the pupil and their parents) schools should not delay in putting in place extra te
The SEN Code of Practice identifies four broad areas of need:
Communication and Interaction (language disorders or autistic spectrum disorder for example)
Cognition and Learning (such as global developmental delay, dyslexia or moderate learning difficulties)
Physical and Sensory (hearing impairment or visual impairment for example)
Medical Needs (incontinence for instance)


As a school we use these areas of need to give an overview of the range of needs that must be planned for; the purpose of identification is to work out what action must be taken by the school. The purpose is not to fit a child into a specific category.  We support pupils at Tudor CE Primary School by considering the needs of the whole child which will not just include SEND.





There are several other factors which may impact on progress and attainment. These include:
· Attendance and punctuality
· Having English as an Additional Language
· Being a Looked After Child
· Being in receipt of a Pupil Premium Grant

These factors do not automatically mean that a child will have SEN and if these are identified as having an impact on a child’s attainment the child and family will be support by the relevant professionals, for example, the Educational Welfare Officer or EAL co-ordinator. Under the SEN Code of Practice 2014, disruptive behaviour is no longer an acceptable way of identifying SEN.  Concerns about a child’s behaviour will be investigated as a possible response to an underlying SEN, which we will work to identify.

A graduated approach to SEN Support

At Tudor CE Primary School all teachers are teachers of all the pupils in their class; those with SEN and those without. Each class teacher is responsible and accountable for the progress and development of their pupils, including those who access support from Teaching Assistants and specialist staff.

All children will receive Quality First Teaching which takes their own stage of learning into account and which sets challenging yet achievable targets.  The work in classes is differentiated for children to ensure that they are making progress from their own starting point. The Senior Leadership Team of the school regularly scrutinises planning for each class, during this process the SENCO checks for appropriate provision for children with SEN and ensures that differentiation is clearly planned.

Lesson observations and Learning Walks are a regular part of our monitoring schedule during the academic year.  One area which can be focussed upon can be the use of additional adults in the classroom. Additional adults will be deployed to have to greatest impact on pupil attainment and progress and will be planned for by the class teacher or SENCO in the case of specialist intervention.

The need for specialist intervention is identified in consultation with other agencies such as Speech and Language Therapy or Educational Psychology.

The decision to place a child on the SEN Register will follow the ASSESS-PLAN-DO-REVIEW process.

Assess - analysing the needs of the pupil using the class teacher’s assessment and experience of working with the pupil, information about previous attainment and progress, comparison with national data and the views of parents.  Where appropriate, advice will be taken from outside agencies.  This will ensure that support and intervention is appropriate to the needs of the pupil and that barriers to learning are being overcome.  Where external support staff are involved, their work will inform the assessment of need.  Where they are not already involved, they may be contacted for advice if parents are in agreement.

Plan - all adjustments, support and interventions will be planned by the class teacher in consultation with the parents and SENCO. Planning will identify the barriers to learning and actions that will be taken to support the child. It will also include any parental involvement which may be needed to re-enforce or contribute to learning at home.  This planning will be shared with all those working with the child.

Do - on a day-by-day basis the class teacher retains responsibility for working with each child, even where interventions involve one to one teaching or small group work away from the main class. The class teacher will work closely with teaching assistants to plan and assess the impact of support and interventions and ensure links to classroom teaching.  Further assessment of strengths and weaknesses and ideas for further effective support can be provided by the SENCO or outside agencies if appropriate.

Review - the review of a child’s progress is an integral part of effective teaching.  Where a child is identified with SEN this review process will also evaluate the impact of additional support and interventions.  If necessary, the class teacher (in consultation with the SENCO if required) will revise the support provided and the expected outcomes; these alterations will be based on the child’s progress and development since the last review. 

Records will be kept of this review cycle.

Parents will be invited to be involved at all stages of this cycle.  Classteachers meet with parents of children on the SEND register each term to review progress and discuss next steps, this is in addition to our planned parent consultations.

Managing the Needs of Pupils on the SEND Register

The previous SEN Code of Practice identified support at both School Action and School Action Plus. The SEN Code of Practice 2014 identifies a single category of support: SEN Support.

Reviews of targets should take place at least once every half term, in line with our assessment policy.  Strategies in place to support children on the SEND register will be discussed in our Pupil Progress meetings, held with the Headteacher.

If during the review process of each child’s progress it is agreed that additional advice is needed in order to support a child more effectively or to identify further barriers to learning, specialist advice or support will be sought. The SENDCO has access to referral forms for most of the local services.  These forms will be filled in by the SENDCO and class teacher, in consultation with parents.  Referrals may be made to the Special Education Service, a county-wide service which provides support to children with all areas of need, the Speech and Language Service or the Neuro-Developmental Delay pathway amongst others.

As a school belonging to the Diocese of St Edmundsbury and Ipswich Multi-Academy Trust, we also buy in to the services provided by Acorntree Psychology and Consulting Services. This team is our primary provider of Education Psychology advice.  We are also advised by staff from Bell’s Croft Consultancy, a provider of positive behaviour management training and strategies to support children who require additional support to settle into school expectations.

In most cases the additional support needed by children with SEND can be funded through access to GAG funding (totalling around £4,900).  However, pupils with more complex needs may access additional funding which will usually be High Tariff Funding (HTF). This has to be applied for from the Local Authority each term.  The application process requires information about attainment, a provision map detailing support given to the child and information about other needs a child may have.  This information is collated by the SENDCO each term in consultation with class teachers. Meetings are held between the SENDCO and School Business Manager each year to plan for the use of this additional funding.

Referral for an Education, Health and Care Plan  

Where the needs of a child are identified as being life-long or significant they may undergo a Statutory Assessment Process.  Usually this will be requested by the school but parents may also choose to do so.  This process will usually be needed when the needs of a child are so complex that a multi-agency approach to their education is required.  The decision to put a child forward for Statutory Assessment will be taken during the review of their Assess-Plan-Do-Review paperwork; it will always be done in full consultation with parents.



A variety of sources will be asked for information about a referral for an EHC Plan:
· Parents
· Class teacher
· SENCO
· Social Care
· Health Professionals
· Specialist Teachers
For this application to be made, information will be gathered about current attainment and progress, targets which have been set and provision given to support the child.  A specialist panel will review the information presented and decide whether or not a child is eligible for an EHC Plan. Parents have the right to appeal against a decision not to initiate the Statutory Assessment Process or to give an EHC Plan.

Parents have the right to request a Statutory Assessment is made of their child.  This can be requested directly from Suffolk Local Education Authority or through discussion with the school.

Exiting the SEND register

With carefully planned intervention, we expect most pupils to make progress which will allow them to work at a similar level to other children in their year.  At this point they no long need to be on the SEND register.  However, they will remain at a level known as Monitoring for at least one term and until the class teacher is satisfied that progress is being maintained.  They will continue to receive work which is differentiated to the appropriate level and progress will be monitored.

The diagram below shows a simplified version of the process of SEND assessment:
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This diagram is also shown on the school website as part of our SEN information report.



Supporting pupils and families

Tudor CE Primary School is part of the Suffolk Local Authority Local Offer. Information about this can be accessed at https://www.access-unlimited.co.uk/send-reforms/local-offer/ . 

The SEN information report can be found online on the school website.  This report answers many of the questions parents would like to ask about provision in the school, it can be accessed at: https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/specialeducationalneeds
The SEN information report is updated in the Autumn Term each academic year.  This is linked to the Suffolk Local Authority SEN Information Report.

We believe that our pupils’ families are vitally important and we work with several agencies to support the needs of the whole family.  A family support practitioner works with families who need support with a variety of needs.  She attends Multi-Agency meetings, both representing the views of the school and supporting our families, she is available to meet families and children.  She has a wide knowledge of local services available to vulnerable children and their families.  Our Family Support Practitioner is fully DBS checked and trained in the safeguarding of children. 

As a school, we believe in the importance of a joined-up approach to the care and education of our children. The staff responsible for the progress of Children in Care, children in receipt of Pupil Premium Funding, the SENDCO and the family support practitioner meet regularly to ensure that we are providing the correct support for the children with whom we work.

Access arrangements for end of Key Stage Tests

In the Summer Term, children in Year 6 are required to take end of key stage assessments.  In most cases this will be a written test for mathematics, reading and spelling and grammar.  A moderated teacher assessment gives an end of key stage level of attainment in writing.  We assess the children in Year 6 in the Autumn Term to decide whether or not they need to be disapplied from the tests at the end of the year.  Children assessed at working at significantly below the expected level (at the former National Curriculum level 2 or below) may be assessed purely through teacher assessment.

If a child needs additional support to access the tests, this will be arranged on an individual basis.   The support provided must be part of normal classroom practice and the correct paperwork will be submitted to the Standards and Testing Agency.  Arrangements for this will start in February of the year the child will take the tests.  All children will be able to ask for help reading parts of the maths and spelling and grammar test whenever they need help.  Other access arrangement may include the use of a scribe or electronic typing equipment, an individual reader, additional time or modified test papers (large print, coloured paper, Braille). Guidance from the Standards and Testing Agency regarding access arrangements is included at the end of this policy. Guidance can be accessed at: https://www.gov.uk/key-stage-2-tests-how-to-use-access-arrangements .

Transition

The school is aware that periods of transition can be difficult for children with SEND; therefore we plan carefully for these times.  If a child is transferring to us from a nursery setting we encourage visit to the school with their parents before they start school in September. A member of our Early Years staff will come out to visit the child in their nursery in the Summer Term before they join the school.  Where necessary the SENCO of the school will talk to the SENCO of the nursery and will be available to talk to parents before their child starts school.  All new entrants to EYFS are encouraged to attend a half day session in July so that they can meet their teachers and other staff.  This also allows parents to see the school and discuss any needs with school staff.

Towards the end of the Summer Term each year, all children will spend time with their new teacher in their new classroom.  We feel that a number of visits over a few days allows the children to settle better as it gives them an opportunity to return to a more familiar face and environment in between visits.  If a child requires more visits, this can be arranged on an individual basis.  Some children are helped to create a book of photos about their new class to take home and share with their families.  This is to support their transition further and to help them adjust to the new environment.

Children leaving Tudor to begin secondary education begin the transition process at the start of Year 6, although in many cases they will have been on short visits to local schools in previous years.  Lessons will be arranged at local secondary schools and group sessions with other primary schools will be attended as appropriate.  Each year the secondary schools arrange a transition period for all children, this is when they will meet their teachers and settle into new form groups.  A small number of children will require earlier transition visits, which will be arranged in consultation with parents. 

Managing Medical Conditions

As an inclusive school, we welcome all children.  Some children require Individual Healthcare Plans, for conditions such as asthma or diabetes; these will be written by the class teacher and parent in consultation with School Nursing Team and SENCO as needed.  Some children with medical conditions may have an EHCP, planned support and differentiation will be detailed in this document.

The school’s policy on managing medicine in school can be found at: https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/policies .
The school’s policy on supporting children with their continence can be found at:
https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/policies

For visits outside the school, we have a standard format for planning reasonable adjustments which need to be made for children with SEND to participate in school activities.  Parents are invited to be a full part of this planning process. Full risk assessments are carried out before out of school trips, consideration is given to additional needs of any students taking part in the trip.

In the first instance, the class teacher for a child with a medical condition will be responsible for managing it.  However, the Head teacher has overall responsibility for managing the school’s responsibility for meeting the medical needs of children.

Monitoring and Evaluating SEND

Lesson planning is monitored regularly by subject leaders and the Senior Leadership Team (SLT).  This process involves checking that differentiation for all levels of ability is planned for and to ensure that additional adults are being used to maximise the learning of children in that class.  Lesson Observations and Learning Walks also ensure that the learning environment supports all children.

Book scrutinies take place regularly. These allow SLT to check that children are making progress, irrespective of level of attainment.  The progress of all children is recorded using Target Tracker or Tapestry (for EYFS children and those in the early stages of Key Stage 1).  The progress of children is discussed termly by the class teacher and head teacher during Performance Management interviews.  The policy for Teacher Appraisal (including Performance Management) can be found at: https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/policies



As we are aware that the use of Learning Support Assistants is an expensive resource, we keep a careful record of the interventions they support. 

There is a named governor for SEND.  They are encouraged to meet regularly with the SENCO to discuss issues arising and to talk about the developments in provision.


Training and Resources

An audit of staff skill is carried out at regular intervals.  This helps us to identify areas which require further development.  Where a school wide point for development is identified, whole school training will be organised.  Individual training is arranged in consultation with the school CPD co-ordinator. When children with SEND join the school we assess their needs in order to identify additional training which may be needed. Advice will be sought from the Local Authority advisory teachers for SEND

The SENCO attends local SENCO network meetings and SEND training on new initiatives.  The SENCO must have undertaken the National Award for SEN Co-ordination. 

Staff trained in THRIVE:
Mrs Jackie Dew

Staff trained in the use of Makaton:
Mrs Emma Ince (Deputy Head)
Mrs Angela Gallagher (LSA)
Mrs Kerry Willett (LSA)

Staff trained in ELSA intervention:
Mrs Kerry Willett
Miss Hannah Tatum.

Staff trained to support the ELKLAN speech and language programme:
Mrs Angela Gallagher (LSA)
Mrs Maggie Smith (LSA)

Staff trained in manual handling:
Mrs Emma Ince (Deputy Headteacher)
Mrs Angela Harling (LSA)
Mrs Elizabeth Campbell
Mrs Jackie Dew

Staff trained in SAP counselling:
Mrs Nic Mansfield (HLTA)

Staff trained in counselling:
Mrs Jackie Dew

Staff trained in the use of Play Therapy:
Mrs Jackie Dew

Staff trained in the use of Art Therapy:
Mrs Jackie Dew

Staff trained in the delivery of Positive Parenting:
Mrs Jackie Dew

Staff trained as Emotional Literacy Support Assistants:
Mrs Kerry Willett
Miss Hannah Tatum


All teaching staff are regularly trained in the use of Epi-Pens for children with allergies and the majority of staff are First Aid Trained.  Training has been provided for most staff on the emergency management of asthma and epilepsy. Teachers in EYFS are trained in paediatric first aid.  Staff may receive additional training in response to the needs of children in their class, as is necessary.

Any member of staff who requires training in Physical De-escalation must also have attended training in Behaviour and the Law and a member of the Senior Management Team must have attended a course on Risk Management.





Roles and Responsibilities

The Governing Body will have a governor responsible for SEND.  This person will:
· Ensure that pupils with special educational needs have the opportunity to participate as fully as possible in all aspects of school life;
· Report on how the school’s SEN policy is being implemented and how resources are allocated in the governing body’s Annual Report to Parents;
· Ensure that the SEN Code of Practice is followed
· They will be in contact regularly with the SENCO to discuss priorities for the school.

The school employs a number of Learning Support Assistants who have a responsibility to support children with complex needs.  In most cases these LSAs support children who have a Statement of Special Educational Needs and they are funded through the High Tariff Funding system.  These LSAs work with children who require a highly differentiated programme of work or who require a high level of support to access the school curriculum.  They will be responsible for maintaining records of development and communicating progress to the class teacher in order to inform future planning.  They may be asked to meet professionals from other agencies in order to develop their own skills or to discuss future work.  

Our primary job is to keep children safe.  The school’s designated professional for Safeguarding is Elizabeth Campbell (Headteacher). All concerns about the safety and wellbeing of the children must be reported to her. All staff are DBS checked and complete safeguarding training as required by law.

The school may be asked to educate children who are cared for by foster carers.  These are Looked After Children (LAC) and statistics show us that they are some of the most vulnerable children in our care.  The member of staff responsible for overseeing their education and the use of the additional Pupil Premium funding allocated to these children is Natasha Williams (Assistant Headteacher).

Storing and Managing Information
Information about the Special Education Needs of a child must be held by the school for 25 years after the birth of that child.  The school checks its past SEND information at the end of each academic year and securely disposes of any information which is now outside of this date.

Electronic data is only accessible to staff with passwords to Target Tracker or Tapestry data systems.  All staff have access to staff email systems which are secure.  Pupil information should not be sent through any other email systems.  All teaching staff have password protected USB data drives, these are to be used to store information about children and their data.  Staff have been trained in their responsibilities regarding the need for confidentiality and the GDPR regulations which came into force in 2018.

The school has a confidentiality policy, which can be accessed at: https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/policies


This policy has been circulated to all members of staff and is discussed with all new members of staff. All staff are expected to sign an agreement to maintain confidentiality of information about children in the school.

Accessibility

There is a duty for all schools to plan to increase their accessibility for disabled pupils.  Tudor CE Primary School is fully accessible to children who require wheelchairs and other walking aids.  There is level or ramped access to all parts of the school building - ramped access includes allocated rest points as required.  The school has two accessible toilets which include grab rails and an alarm system.
During our learning walks the Inclusive Classroom checklist is used to assess the accessibility of our learning environments.  A copy of this checklist is included in the appendices.

All of our children have access to extra-curricular activities: before, during and after school.  We believe that these help to develop a sense of belonging and that they are an important part of enriching the curriculum.  Where necessary we will make adjustments to accommodate the physical or learning needs of the children.

Complaints

Any concerns about the education of children with SEND should be raised with the class teacher or SENDCO in the first instance.  Further concerns may be raised with the Head teacher or Chair of Governors. The school’s Complaint Policy and procedures can be found on our website.

Bullying

As a school we take bullying very seriously.  We keep a record of incidents, and the steps taken to resolve them, to ensure that any patterns of behaviour can be identified.  A copy of our anti-bullying policy can be found at: https://tudor-suffolk.secure-dbprimary.com/suffolk/primary/tudor/site/pages/keyinformation/policies


If children have specific difficulties with communication, they are allocated a trusted adult with whom they can discuss playtime events.  The conversations will be logged in specific books.  Children who find social interaction difficult will be given the chance to go through events with staff, they may be encouraged to talk through social stories and be given time to reflect on events from the point of view of others.

Reviewing this policy:

This policy will be reviewed annually.


Signed : Elizabeth Campbell

Date : November 2023

Chair of Governors: 

Date of next review: November 2024



‘Life in all its fullness’
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